
Selection at Completion Documentation 

The following tables indicate the number of students in each specialization for each of the past 
three graduating cohorts with their overall, professional studies (education courses) and 
specialty studies (content) GPAs  by specialization. 

 

Due to small numbers in many specializations, the aggregated GPA for each specialization was 

computed.  All specializations indicated mean GPA’s above a 3.0 for overall, professional studies, and 

specialty studies courses.  Individual cohort means were above a 3.0 in all but three instances.  In each 

case, the cohort was comprised of only 1 or 2 students. 

WV required PRAXIS Tests are used to assess content knowledge.  Passing scores have not been required 

for graduation thus allowing out of state students to take state specific required tests. While beneficial 



to out of state candidates, this policy results in incomplete data. As of 7/1/2017 WV state policy will 

require passing scores before candidates will be allowed to student teach (policy change notification to 

students). This makes examination of scores particularly crucial because not passing will prevent 

candidates from moving forward into student teaching.  

For the past three cohorts (see PRAXIS Content Data Table below), the following is noted. 

Early education candidates all passed on the first attempt with a mean of +32 points beyond the cut off.  

Additionally 2 of the 7 have also passed the required Special Education Preschool/Early Childhood Content 

test to expand their certification. 

Elementary education candidates in WV are required to pass 5 separate content tests.  All passed teaching 

reading on the first attempt with a mean of +14 points beyond the cut off.  Similarly, candidates did well 

on the reading test with only 1 student in each cohort requiring a second attempt to pass.  The mean for 

the initial attempt was +13 points beyond the cut off.  F or Math, the mean for the initial attempt was +14 

above the cut off.  While good, a pattern was noted in pass rates between the Fall 15 cohort where half of 

the students required a second attempt and subsequent cohorts where only 1 student in each cohort 

required a second attempt.  This was in response to a curriculum change in the Math pedagogy course 

which added a daily Praxis problem discussion as a warm up to class each day.  Science and Social Studies 

data was much more mixed with a substantial number of students in all cohorts requiring multiple 

attempts to pass these tests.  The initial attempt mean was +5 and +7 respectively.  Discussions have 

begun as to how the program can provide more support in developing this important content knowledge. 

For secondary programs, the table provides disaggregated data by each content area for each of the past 

three cohorts.  However, even when looking at data by specialty aggregated across semesters, small 

numbers in some areas make it difficult to see specific patterns.  All candidates passed on the first 

attempt in the following specialty areas: Science (+33, n=2), Health (+9, n=9), PE (+12, n=9), Social Studies 

(+18, n=5), and Family and Consumer Science (+31, n=1). Performance was also strong for English (+16)  

and Music (+18) where 8 of 10 and 12 of 13 candidates respectively passed on the first attempt. With only 

2 candidates in Math (0) with one needed a second attempt, and 1 candidate in Spanish (-1) who has not 

yet passed, it is difficult to draw conclusions.  Data was mixed for Art (+3) where 3 of 6 students required 

multiple attempts and one has yet to pass. 

Candidates planning to student teach fall of 2017 are currently in the process of taking their content 

Praxis tests.  It remains to be seen how the change in policy will impact progression to student teaching or 

whether preventing candidates who have not yet passed content tests from student teaching will increase 

positive impacts on student learning as measured in the teacher performance assessment. 



 



 

Prior to Fall 2016 various TPAs were used to assess candidate ability to demonstrate an impact on 

learning.  However, our focus going forward is the WVTPA. With encouragement from Stevie Chepko at 

CAEP, SU joined 12 other WV EPPs to develop the WV TPA which was piloted fall semester. Extensive 

candidate and faculty feedback was collected which identified several mismatches between instructions 

and prompts and rubrics as well as unclear wording in rubrics.  Revisions made over the holiday break 

responded to these concerns and the following revised rubrics are being used this semester.   

Tasks 3 and 6 of the WVTPA specifically examine candidate ability to design assessment and analyze 

data resulting from those assessments to document positive impact on P-12 student learning. The 

following rubrics for these tasks highlight the candidate abilities in these areas. 

WVTPA-Revision 1 
 
TASK 3 RUBRIC: Assessment Plan 

 Distinguished 
(4 points) 

Accomplished 
(3 points) 

Emerging 
(2 points) 

Unsatisfactory 
(1 point) 

Alignment 
with 

Learning 
Goals 

 
WVPTS 1E, 
InTASC 6, 
CAEP 1.1 

The candidate’s 
assessment plan 
assesses each of the 
learning goals.  
 
The plan contains pre-
assessments, formative 
assessments and post 
assessments  
 
which are 
developmentally 
appropriate and 
congruent with the 
learning goals in 
content and complexity. 
   
The candidate can 
articulate the reason 
that the assessment(s) 
align with each goal. 

The candidate’s 
assessment plan 
assesses each of the 
learning goals.  
 
The plan contains 
pre-assessments, 
formative 
assessments and 
post assessments  
 
which are 
developmentally 
appropriate and 
congruent with the 
learning goals in 
content.  
 
The candidate can 
articulate the reason 
that the 
assessment(s) align 
with each goal. 

The candidate’s 
assessment plan 
assesses each of 
the learning 
goals.  
 
The plan contains 
pre-assessments, 

formative 
assessments 
(daily 
assessments) 
and post 
assessments  
 
which are 
developmentally 
appropriate and 
congruent with 
the learning goals 
in content.   

The candidate’s 
assessments lack 
congruence with 
learning goals  
 
and/or  
 
lack 
cognitive/performance 
complexity that is 
appropriate to the 
content taught and the 
developmental stage 
of the learner. 

Assessment 
Criteria/ 

Technical 
Soundness 

 
WVPTS 1E, 
InTASC 6, 
CAEP 1.1 

The candidate’s 
scoring procedures are 
explained;  
 
items or prompts are 
clearly 
written/presented;  
 
directions and 

The candidate’s 
scoring procedures 
are explained; 
 
items or prompts are 
clearly 
written/presented;  
 
directions and 

The candidate 
described all 
assessments  
 
and  
 
the candidate’s 
scoring 
procedures are 

The candidate did not 
fully describe all 
assessments  
 
or  
 
did not explain scoring 
procedures.   



procedures are clear to 
students.  
 
The assessment is 
designed so the 
candidate can make 
decisions about 
whether the student 
has met each goal.   
 
The minimum score for 
mastery of each 
learning goal is present 
on all appropriate 
assessments.  
 
The candidate provides 
a description of how 
he/she attempted to 
establish content 
validity. 

procedures are clear 
to students.  
 
The assessment is 
designed so the 
candidate can make 
decisions about 
whether the student 
has met each goal.   
 
The minimum “score” 
for mastery of each 
learning goal is 
present on all 
appropriate 
assessments. 

explained; 
 
items or prompts 
are clearly 
written/presented;  
 
directions and 
procedures are 
clear to students.  
 
The level of 
mastery is 
identified for all 
summative 
assessments. 

Balance of 
Assessments 

 
WVPTS 3E, 
InTASC 6, 
CAEP 1.1 

The candidate designs, 
plans, and implements 
multiple modes of 
assessment to assess 
student learning.   
 
The assessments 
enable the teacher to 
identify patterns or 
gaps in each student’s 
learning.  
 
The teacher plans 
opportunities for 
students to peer or self-
assess. 

The candidate plans 
multiple modes of 
assessment to 
assess 
 
and  
 
evaluate student 
performance.  
 
The assessments 
enable the teacher to 
identify patterns or 
gaps in each 
student’s learning. 

The candidate 
plans and 
implements 
multiple modes 
of assessment 
to assess  
 
and  
 
evaluate student 
achievement of 
the specified 
learning 
objectives.  

The candidate does not 
plan to use a balance of 
formative/daily and 
summative 
assessments. 

 

 

TASK 6 RUBRIC: Impact on Student Learning 

 Distinguished 
(4 points) 

Accomplished 
(3 points) 

Emerging 
(2 points) 

Unsatisfactory 
(1 point) 

Clarity and 
Representation 

of Evidence 
 

WVPTS 1E, 
InTASC 6, 
CAEP 1.1 

The candidate 
provides multiple types 
of developmentally 
appropriate evidence 
of pre- and post-test 
(learning) data for each 
learning goal for each 
student in the class 

The candidate 
provides evidence of 
developmentally 
appropriate pre- and 
post-test (learning) 
data for each learning 
goal for each student 
in the class and for the 

The candidate 
provides 
evidence of pre- 
and post-test 
(learning) data  
for each learning 
goal  
 

The candidate provides 
evidence of pre- and 
post-test (learning) data 
for one learning goal or 
multiple learning 
goals.  However, the 
data is incomplete for 
all students in the class 



and for the whole 
class.   
 
Graphs (visual 
representations) can 
be used by other 
teachers to identify 
patterns of learning. 

whole class.   
 
Graphs (visual 
representations) are 
clear and accurately 
reflect the pre- and 
post- assessment 
data.  

for each student 
in the class and  
 
for the whole 
class.   
 

or for the whole 
class.  Or, the graphs 
(visual representations) 
are not representative 
of the data and are not 
easily understood. 

Interpretation 
of Data 

 
WVPTS 3E, 
InTASC 6, 
CAEP 1.1 

The candidate 
provides complete data 
for every student in the 
class.  
 
The candidate 
analyzes formative and 
summative data in a 
format that can be 
used to share data on 
individual students.  

The candidate 
provides complete 
data or, if incomplete, 
addresses why and 
attempts to get all of 
the missing data.  
 
The candidate 
analyzes formative 
and summative data to 
evaluate learning and  
 
generically reports 
learning progress 
related to the overall 
goals of the unit for all 
students (including the 
two focus students).  

The candidate 
provides 
complete data or 
addresses why 
the data is 
incomplete.  
 
The candidate 
analyzes 
evidence of 
student learning, 
including the two 
focus students, 
but may not 
always interpret 
the data 
accurately.   

The candidate analyzes 
evidence of student 
learning for students 
from whom data was 
collected.  However, 
because data was 
incomplete the 
candidate is unable to 
evaluate learning 
progress for all 
students  
 
or does not interpret the 
data accurately. 

Evidence of 
Impact 

 
WVPTS 3E, 
InTASC 6, 
CAEP 1.1 

The candidate 
provides evidence, 
including data, of 
impact on patterns of 
learning for the whole 
class and each 
individual learner 
(including the two 
focus students) for 
each learning goal.  
 
 Factors contributing to 
these patterns are 
well-described  
 
and conclusions are 
supported with clear 
evidence. 

The candidate 
provides evidence, 
including data, of 
impact on learning for 
the whole class and 
each individual learner 
(including the two 
focus students).  
 
The candidate uses 
appropriate examples 
to highlight patterns of 
learning for the class 
as a whole relative to 
each learning goal.   

The candidate 
provides 
evidence of 
impact on 
learning for the 
two focus 
students and the 
whole class.  
 
The candidate 
highlights 
patterns of 
learning for the 
class as a whole 
relative to each 
learning goal. 

The candidate attempts 
to provide evidence of 
impact on student 
learning, but does not 
provide appropriate 
evidence of student 
growth and learning. 

 

Initial data 



 

The above scores represent first attempt at these tasks on the piloted instrument.  Despite documented 

weaknesses in the assessment under development, on average, candidates demonstrated those skills 

related to assessment and impact on student learning expected of first year teachers in all but one area, 

Assessment Criteria and Technical Soundness where they approached first year competency.  

Examination of individual candidate responses showed that a misconception regarding what was meant 

by mastery criteria for pre-assessments, accounted for many lower scores as candidates indicated 

predicted performance rather before teaching rather than mastery performance after teaching.  With 

clarification and feedback on this element and other areas of weakness for individual students, students 

were allowed to resubmit the tasks which resulted in all students  achieving a 2 or greater. 

It is anticipated that with the clarity provided by the revisions that initial scores on these tasks will be 

higher on average for the Spring, 2017 student teachers currently completing the WV TPA. 

As per state and PEUC policy.  All candidates must achieve a 2 on all components of the WVTPA in order 

to be recommended for certification. 


